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Psychoeducational Intervention for Japanese Young People
－ Communication Competence and Self-Esteem －

Haruo OKABAYASHI

Abstract:  The present study tries to improve Japanese young people’s communication competence which consists 
of assertion skill and listening skill through Psychoeducational intervention.  Furthermore, in the present study, 
when the communication competence is improved, it might become easy to take communication among others, 
and it is assumed whether self-esteem would become high.  Although it is found out by practice in a school of 
nursing that Psychoeducational intervention improves young people’s communication competence, their self-
esteem does not become high.  Even if Japanese young people improve their communication competence, it is 
considered that it is hard for them to find out their own good point (e.g., kindness) that is related to their self-
esteem.  Japanese young people got into the habit of vicious thinking and behavior circle; therefore, they should 
leave the vicious circle, and they need a transfer training from the present study to their everyday life.
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＜日本語訳＞

本研究は、看護学校において心理教育的介入を行い、アサーションスキルとリスニングスキルを中心と

したコミュニケーション能力が向上するかどうかの検討を行った。さらに、本研究では、コミュニケー

ション能力が向上することによって、他者との間にコミュニケーションが取りやすくなり、自尊感情が

高くなるのではないかと仮定した。実践の結果、心理教育的介入は、若者のコミュニケーション能力を

高めることが見出されたが、自尊感情は高くならなかった。これは、日本の若者は、コミュニケーショ

ン能力が高まっても自分の良い点は見出しにくいというところからきていると考えられる。日本の若者

は、日頃から、悪循環していく思考―行動を取っており、そのような悪循環から抜け出す転移訓練が、

日常生活において必要であろう。

キーワード：コミュニケーション能力、自尊感情、心理教育的介入

Communication of Japanese young people
Communication is simply a method of sending a message from one person or group of persons to another.  It is of 
vital importance for people.  Good communication will ensure that all the persons and organizations understand 
the message sent.  However, recently in Japan, there are a number of young nurses who cannot communicate with 
the patients and the fellow workers, for example.  Those situations, so called lack of communication of workers, 
make a trouble in a hospital and a school.  In a hospital, when a young nurse asks a patient the detailed questions 
about his symptoms, she sometimes could not get what he means because her question is not clear and she does 
not listen to his points, either.  Therefore, it is necessary to improve nursing school students’ communication 
competence (Hirose, Ota, Inoue, & Nakamura, 2011; Ministry of Health, Labour and Welfare, 2007).  Therefore, it 
is necessary to develop the young people’s communication competence in a college of education (Ohashi & Abe, 
2010; Yamada, 2006; Tamura & Ishikuma, 2002).
  In the present study, the training of communication competence, especially assertive skill and listening skill, is 
held in a school of nursing.  This study investigates, at first, if the training communication competence is effective 
for Japanese young people.
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Self-esteem of Japanese young people
Self-esteem is defined as a person’s characteristic evaluations of himself and his accomplishments (Gelfand, 1970).  
Low self-esteem is characterized by feelings of personal inadequacy, guilt, shyness, and social inhibitions; high 
esteem reflects feelings of self-confidence and satisfaction (Hovland, Janis, & Kelly, 1953).    Brown(2006) pointed 
out that Japanese people typically score low on explicit measures of self-esteem, such as the Rosenberg self-
esteem scale.  And other researchers(e.g., Brown & Kobayashi, 2002; Campbell, Trapnell, Heine, Katz, Lavalee, 
& Lehman, 1996; Endo, 1992a, 1992b; Heine, 2005; Heine, Kitayama, & Lehman, 2001; Heine, Kitayama, 
Lehman, Takata, Ide, Leung, & Matsumoto, 2001; Kobayashi & Greenwald, 2003; Kudo & Numazaki, 2003; 
Kurman, 2003; Kurman & Sriram, 2002; Muramoto, 2003; Takata, 2003) found the same fact, and they argued the 
reason why Japanese self-esteem is low from each researcher’s point of view.  For example, Heine, Kitayama, and 
Lehman (2001) point out that Japanese society values self-improvement rather than self-satisfaction and therefore 
Japanese individuals derive feelings of self-worth from being self-critical.  On the other hand, Kurman and Sriram 
(2002) find this position contradictory, in that it appears to claim that Japanese feel good about being inadequate. 
Actually, Japanese do not truthfully express their self-feelings due to modesty or some other reason. To be more 
concrete, they decline to strongly endorse the positive items, and do not strongly reject the negative items. They 
may respond that they are unsure of how they think and feel about themselves.
  There is a close relationship between self-esteem and mental health. High self-esteem is regarded as essential 
for good mental health and psychological functioning (Brown, 2006).  People with healthy self-esteem have a 
tendency to take care of themselves by eating well, exercising, and generally being good to themselves and to 
other people.

  Therefore, in the present study, the change of Japanese young people’s self-esteem through Psychoeducational 
intervention in a psychology class will be observed.  That is, secondly, the present study investigates if the training 
communication competence averages up Japanese young people’s self-esteem score.

Psychoeducational intervention
The term “psychoeducation” was first employed by Anderson, Gerard, Hogarty, and Reiss (1980) and was used to 
describe a behavioral therapeutic concept consisting of 4 elements, briefing the patients about their illness, problem 
solving training, communication training , and self-assertiveness training (Bäuml, Froböse, Kraemer, Rentrop, 
& Pitschel-Walz, 2006).  The roots of psychoeducation are to be found in behavioral therapy, although current 
conceptions also include elements of client-centered therapy and cognitive behavioral therapy in various degrees.  
Recently psychoeducation lays special emphasis on education in subject areas that serve the goals of treatment 
and rehabilitation (Okabayashi, 1997; Ishikuma, 1999).  So psychoeducation involves teaching people about their 
problem, how treat it, and how to recognize signs of relapse so that they can get necessary treatment before their 
difficulty worsens or occurs again.  

Purpose of the present study
  From the above all, the purpose of this study is to investigate whether Japanese young people who are nursing 
school students are improving in the communication competence through the psychoeducational intervention, and 
to investigate whether their self-esteem will be higher as the communication competence raises.
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Intervention and Measurement

Participants
In a school of nursing setting, participants are 38 first year students (6 males & 32 females; age 18~29).  

Procedure
The procedure is shown in Figure 1 briefly.  The aim of this intervention is to obtain communication competence 
that consists of assertive skill and listening skill.
  Pre-stage.  Self-esteem is typically measured as a continuous scale. The Rosenberg (1965) 10-item scores each 
item on a four-point response system that requires participants to indicate their level of agreement with a series of 
statements about themselves.  At Pre-stage, each participant’s self-esteem is measured using the scale of Rosenberg 
(1965) translated into Japanese (Hoshino, 1970).  

  Intervention stage.  At Intervention stage, in order to identify the baseline of the participants’ communication 
competence, 1st Discussion (Case discussion) is held.  They watch the VTR that Ms. A (age 24) is a long absence 
from work because she does not have good relationship with her co-workers, and Ms. B (age 26) who acted 
domestic violence to her parents, and shifted the responsibility onto them.  The participants discuss what they 
think of Ms. A and Ms. B, and what they think about themselves.  According to the participants’ discussion and 
their brief report, two observers evaluate each participant’s communication competence according to four ranks 
(note: the evaluation Pearson r correlation coefficient between one observer and another home room teacher is 
.879 , p=.000).

  In Speech session each participant chooses a theme from the following themes: “The relationship between I and 
my friends”, “The relationship with my family”, “Who I am”, and so on.  While a speaker makes sure the point of 
his speech, the listeners are required to get the point of other persons’ speech, and evaluate it according to three 
ranks: “the point of the speech is clear?”, “the title is consistent with what a speaker says?”, “the idea is good?”, 
“speaker’s attitude is OK?”, “the speech structure is good?”, and “on the whole, the speech has succeeded?”.  Also, 
the listeners are required to write suggestion to improve a speaker’s assertion skill.  Each participant receives the 
evaluation form from the listeners and analyzes the data.  After analyzing the data and looking back upon each 
participant’s own assertion skill and listening skill, each participant makes a resume for his speech.  According 
to the resume, the participants make a discussion about each participant’s communication competence (2nd 
Discussion: Speech Feedback Discussion).  The observer evaluates the participants’ communication competence 
according to four ranks same as the 1st Discussion.

Figure １　Procedure in the present study

〈Pre-stage〉 〈Intervention〉 〈Post-stage〉
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  Post-stage.  At the Post-stage, each participant’s self-esteem is measured again.   Also each participant is asked to 
reflect what he thinks on the intervention and general classes except this class (see Figure 2).

Results
  Through the intervention of Communication Competence, the communication competence is improved from 
the stage of 1st Communication (M=1.69, σ=0.563) to the stage of 2nd Communication (M=2.71, σ=0.554) with 
significantly difference (t(37)=14.573, p=.000).  On the other hand, post self-esteem score (M=21.95, σ=5.327) 
is not significantly higher than pre self-esteem score (M=23.26, σ=4.260), that is, fell a little bit (t(37)=-1.972, 
p=.056).

  Pre-stage.  The relationship between the participants’previous school experience and their present self-esteem 
scores is shown: there is no significant difference on the self-esteem score among the elementary school experience 
groups.  There is significant difference on the self-esteem score among the junior high school experience groups 
about the item “I did not want to go to school” (F(1, 37)=10.503, p=.004).  That is, the self-esteem score of “I did 
not want to go to school” group is significantly lower than the score of the other groups.  Also, the self-esteem 
score of “Actually I did not go to school” group is significantly lower than the score of other groups.  About the 
high school experience there is no significant difference on the self-esteem score among the groups.  About school 
bullying experience there is no significant difference on the self-esteem score: “Bullying” F(1, 41)=2.367, p=.132; 
“Being bullied” F(1, 41)=1.116, p=.297; “Seeing  bullying around me” F(1, 41)=3.221, p=.080.
  Nine participants (23.7%) have confidence in the relationship with others; 21 participants (55.3%) do not have 
confidence; 8 participants (21.1%) can’t give a definite answer.  Some of them say, “I am shy”; a few say, “I am 
a friendly person.”  Also they say, “I do not try to communicate with others.  I wait for someone trying to talk to 
me.”  Some of them do not feel good on group behavior.  It is considered that most of the participants feel anxiety 
about the relationship with others.
  Intervention stage.  In the 1st Discussion, it is not easy for the participants to speak out their opinion and 
exchange their views each other.  They stated their superficial impression about of Case A and Case B, and they did 
not say their real intentions to others.  After the observers evaluated each participant’s communication competence 
to identify their communication baseline, the instructor points out in communication setting (1) participants need 
to commit a task more deeply to catch the point (ego-involvement), (2) participants need to catch the point what 
they are trying to say (assertion skill), and (3) participants need to catch the point of other people’s trying to say 
(listening skill).
  Speech.  In front of a classroom each participant practices speech in turn.  As the title of speech, 18 participants 
(47.4%) choose “friendship”, 10 (26.3%) choose “family relationship”, 3 (7.9%) choose “myself (my 
characteristics)”, and 7 (18.4%) choose other relationship (ex. with teacher).  Participants noticed their classmate’s 
new side of character through his speech.  At that time some listeners said, “That’s not your character” on their 
friend’s speech.  That means the friend’s speech is much more serious than usual talk.  The instructor guides them 
that they have to identify another side of character because a person has various sides of character.  Recently, 
generally speaking, Japanese young people might tend to label their friends easily: this person is a bullying type, 
and that person is a bullied type.  They say, “It is easy for a ‘labeled person’ and a ‘labeling person’ to keep 
up with each other because both persons think they know each other.”  When the difference between a labeled 
character and a real character is getting bigger, their relationship might be broken easily.  In this intervention, 
anyway, considering the listeners’ response, each participant looks back his speech especially as a point of view in 
communication competence.
  In the 2nd Discussion, using the data of listeners’ response, participants have discussion, so called “feedback 
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discussion”, about their communication competence.  Each participant speaks out his opinion, and all participants 
exchange views each other.  The observers evaluate each participant’s communication competence using a 4-point 
scale anchored by 4 (very good) and 1 (very poor).
  Post-stage.  At the Post-stage, participants’ self-esteem score is measured again using the same scale as Pre-
stage.  Also each participant is asked to reflect what he thinks on the intervention and other general questions.  
Items 1, 2, and 3 are about general classes except this class (each item on a three-point response system: negative, 
middle, positive): item 1 is “I take part in a class”(2.56), item 2 is “I understand class contents”(2.03), item 3 is 
“There are some uninteresting classes”(2.21).  Items 4, 5, 6, and 7 are about speech in this class: item 4 is “I would 
convey my point to other persons in my speech”(2.34), item 5 is “I could get point of other persons’ speech”(2.87), 
item 6 is “I understand what kind of person my friend is”(2.84), and item 7 is “I had sympathy for other persons’ 
speech”(2.97).  Items 8-19 are about this psychology class: item 8 is “The clarity of this intervention class aim 
is good”(2.87), item 9 is “I understand the contents of this intervention class”(2.76), item 10 is “I feel involving 
in this intervention class”(2.50), item 11 is “It is nice to take this intervention class”(2.95), item 12 is “This 
intervention class is a chance to take another look at myself”(2.79), item 13 is “This intervention class is a chance 
to consider friends”(2.74), item 14 is “This intervention class is a chance to consider the relationship between I 
and my friends”(2.66), item 15 is “This intervention class is a chance to consider the relationship between I and 
my parents/family”(2.53), item 16 is “I find my characteristics through this intervention class”(2.61), item 17 is 
“I take part in this intervention class”(2.82), item 18 is “I find my kindness”(1.92), and item 19 is “I find friends’ 
kindness”(2.71).
  Many participants reported “I have not thought about myself before.  This intervention is the first time to think 
about myself and the relationship with others”.  
  Item 7 “I have sympathy about other persons’ speech” (M=2.97; σ=0.162), item 5 “I can tell my point in speech” 
(M=2.87; σ=0.475), item 8 “I understand this class content” (M=2.87; σ=0.475), item 6 “I understand friends 
through their speech” (M=2.84; σ=0.495), and item 17 “I feel taking part in this class” (M=2.82; σ=0.457) are very 
high.  On the other hand, item 18 “I find my kindness” is very low (M=1.92; σ=0.673). Also item 2 “I understand 
classes except this Psychology class” is low (M=2.03; σ=0.753).
  Seventeen participants (44.7%) answer “I have confidence in myself through this class”, 13 participants (34.2%) 
answer “So-so”, and 8 participants (21.1%) answer “No”.  Of the 17 participants who answer “I have confidence 
through this class”, 9 participants (52.9%) answer “I have confidence in my self-control”, 4 participants (23.5%) 
answer “In my relationship with other parson”, 3 (17.7%) participants answer “In my apprehension for other 
parson”, 2 participants (11.8%) answers “In understanding the social system”, 1 participant (5.9%) answers “In my 
language communication” , and another participant answers “In my personality” (multiple answers allowed).
  In free description participants answer “I find myself that I have not noticed before” (15.8%), “This is a good 
chance to look at me over again and improve myself” (5.3%), “It is good for me to think about me”(2.6%), “I feel 
warm relationship in this class”(2.6%), and “This is my first time to think about myself seriously” (3.1%).

Discussion
  The results in the present study can be summarized succinctly: (1) Japanese young people improve their 
communication competence through the intervention which aims to improve assertion skill and listening skill, and 
(2) their self-esteem scores have not improved through the intervention.
  As participants notice the point of speech and model a good speech of their classmates, participants’ 
communication competence is getting better.  Actually the participants have improved their assertion skill and 
listening skill through the intervention.
  It was hypothesized that if the participants obtain the communication competence, they become easy to 
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communicate each other, and their self-esteem would get higher because good communication makes good 
relationship.  However, their self-esteem score didn’t rise from Pre-stage to Post-stage.  It is said that Japanese 
young people see friends as a source of conformity and prefer psychological distance to them (Ueno, Kamise, 
Matsui, & Fukutomi, 1994).  Surface friendship, with high conformity but more psychological distance to each 
other, might characterize contemporary youth relationship in Japan.  Because Japanese young people are afraid of 
being hurt, they tend to go round with others superficially (Fukushige, 2007).  Japanese young people believe deep 
human relations hurt themselves.  Also they feel others’ evaluation too much (Ueyama & Yonezawa, 2006).  So, 
they indulge others (Ueno, et al., 1994).  Brown (2006) suggests that modesty is one reason Japanese individuals 
may not express high self-esteem.  Brown mentions Japanese culture; however, as mentioned above, the recent 
Japanese young people’s characteristic is “they may fear the consequences of expressing self-esteem if they 
believe that such expressions are disliked by other people”.  In the present study, some of the participants answer 
“This is the first time to think about myself and my friends deeply.  I have not thought about myself until now.”  
Japanese young people may also be unsure of what they think about themselves.  That is, their self-concepts may 
be unclear.  Lack of self-knowledge and lack of certainty about one’s characteristics and capabilities have been 
found to manifest themselves in low self-esteem scores (Baumgardner, 1990).
  In these circumstances the typical vicious spiral thinking and behavior of Japanese young people is shown in 
Figure 2.  The spiral cycle makes the phenomena of school bullying, school refusal students, and also lower self-
esteem.
  Self-esteem is related with self-concept.  The effective variable that refers to the view one has of one’s self.  A 
person with a positive self-concept considers himself or herself worthwhile; a negative self-concept means the 
person feels worthless (Owen, Blount, & Moscow, 1978).  Self-concept is the set of a person’s beliefs about and 
evaluations of himself as a person.  In the present study many participants think this training is a starting point to 
brush up them.  Therefore, their self-esteem score has not improved, yet.  

Figure ２　The typical vicious spiral thinking and behavior of Japanese young people
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Conclusion
  It is possible for Japanese young people to obtain the communication competence through the psychological 
intervention; however, it is difficult for them to gain self-esteem because their vicious spiral thinking and behavior, 
which is shown in Figure 4, is so tight.  They should break away from the vicious spiral.  
  Expressing self-esteem, whether publicly or privately, is a form of self-presentation, given that people do 
form impressions of other people based on how they describe themselves.  People who are concerned with 
the impressions they make on other people may attempt to behave in ways that elicit favorable impressions.  
Describing oneself concerns about the evaluation that could potentially by elicited by one’s self-description might 
be expected to nudge the respondents’ responses in a more socially desirable direction.  Leary (1991) describes 
this sort of concern as “fear of negative evaluation”.  Fear of negative evaluation may not encourage self-assertion, 
depending on what the respondent believe the people who he or she fears being evaluated by value (MacDonald, 
Saltzman, & Leary, 2003).  Before speech session of the present study, some participants say, “I am afraid of 
negative evaluation by others; therefore, I do not express my opinion clearly.”  However, after speech, they say, “It 
was groundless fear.”  It is considered that they need transfer training of experience by the present study in their 
daily life.
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